TAH LESSON PLANS

By James P. Brochin

Grade 11, Civics and US II

“We must not confuse dissent with disloyalty. We must remember always that accusation is not proof and that conviction depends upon evidence and due process of law. We will not walk in fear, one of another. We will not be driven by fear into an age of unreason, if we dig deep in our history and our doctrine, and remember that we are not descended from fearful men — not from men who feared to write, to speak, to associate and to defend causes that were, for the moment, unpopular.” –Edward R. Murrow

Title: 

Defending individual freedom during The McCarthy Era

Subject Areas: 

These lessons are a study of The McCarthy Era, focusing on certain individuals who took a stand against the politics of fear. 

Overview: 

The goal of this series of lessons is for students to be able to summarize, explain, and analyze examples of courage in defending individual liberties during The McCarthy Era: the causes of the fear of world and domestic Communism, the institutions set up to defend against it, their excesses, and, finally, the acts by certain people and groups who, at great risk to themselves, defended The Bill of Rights. 

Essential Understandings: 
The spread of Communism during the 1940’s, along with the spread of nuclear weapons, gave rise to The Cold War, and a justifiable fear that America was at risk. This fear began to focus on perceived threats, not only from abroad, but also at home: from the House Un-American Activities Committee, the Senate Investigating Committee, the election of Joseph R. McCarthy, to self-censorship and blacklists. A small group of individuals challenged the excesses that threatened freedom of speech, privacy, press, association, and freedom from self-incrimination: Edward R. Murrow, Lillian Hellman, the Hollywood Ten, Joseph Welch, and others. 

Essential Questions:


1. What were the conditions that led to fear of Communism abroad and at home?


2. What effect did fear of international communism have at home?


3. What individuals and groups became most affected by fear of domestic 



Communism?


4. What conditions led to certain individuals and groups to take a stand against the 

atmosphere of fear? 


5. What effect did taking a stand against the atmosphere of fear have on America? 
CT Standards: 


The student will be able to: 

1.1: Trace the evolution of citizens’ rights


2.4 – Demonstrate an ability to participate in social studies discourse through 


informed discussion, debate and effective oral presentation.

2.3 – Create various forms of written work (e.g., journal, essay, blog, Web page, 


brochure) to demonstrate an understanding of history and social studies 


issues.



1.12: Evaluate the role and impact significant individuals have had on historical 

         events. 


1.43: Give examples of how individuals or groups have worked to expand or 
 
        limit citizen’s rights in the United States


2.1: Find relevant and accurate information from a variety of sources to answer a 
 
        history/social studies question. 


2.14: Represent Information in various formats. 


3.2: Evaluate primary and secondary interpretations of a historical event. 

Objectives: 

1. Students will be able to explain the origin and nature of America’s fear of communism       during the Cold War for the purpose(s) of explaining the post WWII environment of fear of communism and nuclear holocaust which Joseph R. McCarthy took advantage of to gain political power. 

2. Students will be able to read maps Eastern Europe during the Cold War.

3. Students will be able to read charts and force comparisons about military power during the Cold War.

4.
Students will be able to describe a Miranda warning and demonstrate its use. 

5.
Students will be able to demonstrate an understanding of the major events following the end of World War II that led to the Cold War.

6.
Students will be able to explain the origin of the terms “Cold War” and “Iron Curtain.”

7.
Students will be able to define “Communism” and “Capitalism.”

8.
Students will be able to list the causes of McCarthyism, and the anti-communist fear the allowed McCarthy to succeed, at least for a time. 

9.
 Students will be able to apply their knowledge to the present fear of international and domestic terrorism and the possible losses of certain constitutional freedoms that such fear can cause.

10.
Students will be able to describe the acts of resistance and protest, and the effects thereof, that the following individuals or groups undertook during The McCarthy Era: The Hollywood Ten, Lillian Hellman, Edward R. Murrow, and Joseph R. Welch. 

Materials Needed:


-Computer and Internet access, textbook (Appleby, Joyce. The American Vision. Columbus, OH: McGraw-Hill, 2010), primary source handouts, Eric Hoffer. The True Believer, New York: Harper & Row, 1951; Hellman, Lillian. Scoundrel Time. New York: Bantam Books, 1976 secondary sources; film clips from: Point of Order, Good Night and Good Luck, clips from CNN’s The Cold War. 

Classroom Configuration: “U” shaped, which I find best for discussions. 

Activities/Procedures:


Day 1: (45 minutes)


-Teacher will introduce the topic by explaining a time line of the spread of 

      Communism and nuclear weapons following the end of World War II, using 

      maps to illustrate (20 min.)


-Teacher plays a 10-15 minute film clip from CNN’s The Cold War to dramatize


that subject. (15 min.)


-Teacher describes the origin and background of The House Un-American 

      

Activities Committee, The Smith Act, and Joseph R. McCarthy (15 min.)


-For homework, students begin computer-based research on the topics listed in 

      Day 2 below.   

Day 2: (90 minutes)


-Students, individually or in pairs, will research one of the following topics and 
summarize the 5W’s, H, along with the effects, which they will present explain to 
the class on Day 5. (min. 500 words) Students must create an originally written 
“lead paragraph” which engages and keeps the reader’s interest) That presentation 
will be recorded for a podcast.



-Murrow v. McCarthy (focusing on two See It Now broadcasts: The 


      Rodulovich case and the direct criticism of McCarthy)


-The Army McCarthy Hearings, and Joseph R. Welch’s knockout punch 


      directed at McCarthy: “…At long last, have you no sense of decency?”


-The House Un-American Activities Committee and The Hollywood Ten


-Lillian Hellman Takes a Stand (using Scoundrel Time as the major 


source)


-Homework: Students answer this questions, in a three paragraph 



letter written as a letter to the editor of the high school 




newspaper: 

Imagine that you have been called to the principal's office. You are asked if you cheated on the latest quaterly exam (You didn't cheat, but observed two students cheating.) You are told that if you admit to cheating, you can take a modified exam again. If you deny cheating, you are told that you will be suspended if you withhold the names of the two students who you observed.) What would you do and why? Give your opinion about the position you have been put in, in a three paragraph letter.  

Day 3: (45 minutes)

-Teacher explains the nature and structure of a “lead paragraph.” (10 min.)

-Teacher describes the Army McCarthy Hearings, and shows a 15 minute clip 

    from Point of Order (20 minutes) 

-Students and teacher discuss the dangers posed to our freedoms by the justifiable 
  
   fear of terrorism since 9/11. (15 minutes)


-Homework: Students look up the facts and the original Supreme Court decision 

   and rationale from Miranda v. Arizona.

Day 4: (45 min)

-Teacher will demonstrate a hypothetical interrogation of a shoplifting suspect, 

     to illustrate the meaning of the 5th Amendment protection against self-

  
     incrimination. (20 minutes)


-Teacher describes the “name names” demand of the House Un-American 


    Activities Committee, the cost of “Taking the Fifth” and the “Contempt of 
  
    Congress” sanction imposed on The Hollywood Ten. (15 minutes)


-Teacher plays HUAC hearing LP, showing Los Angeles doctors and lawyers 

    resisting the committee. (10 minutes)


-Homework: Students writing up their research in preparation for their oral 

    presentation. They are told to focus on the meaning and importance of their 
  
    topic to today, and make that a part of their lead and/or concluding paragraph.

Suggested Assessment/Evaluation:  (The following rubrics will assess the research and presentation.) 
	
	Elements
	Writing 
	Spelling, grammar, form
	Historical Accuracy and Historical Context 
	Using own words

	Strong

(B+ to A+)

88 - 100


	All parts complete and on time.
	Neat, clear, well explained. Powerful lead.
	Insignificant errors or correct.
	Historically accurate and historical context presented.
	Uses student’s language throughout (except where quoting) No plagiarism.

	
	
	                       
	
	
	

	Compe-

tent 

(C+ to B)

78 – 87
	All parts complete and on time.
	Mostly clear, neat, and well explained. Lead paragraph used.
	Mostly correct
	Mostly historically accurate. 
	Appears to use student language throughout. No plagiarism.

	
	                   
	
	
	
	

	Needs

Improve-

ment 

(D+ to C)

68 - 77


	All parts on time.
	A number of errors, some sloppiness; explanations need improvement. No lead paragraph.
	Has a number of errors.
	Historical inaccuracies are clear but few. 
	Tried to use student language. (no clear plagiarism; some borderline examples)

	
	                  
	
	
	
	

	Poor

(No credit to D)

0 - 67
	Required parts are incomplete (and/or not in or not on 

time. ***) 
	Unclear, sloppy and/or poorly explained.
	Has numerous, obvious, and careless errors.
	Historically inaccuracies are significant and many.
	Clear evidence of plagiarism. ***

	
	***(failure)

              
	
	
	
	***(failure)         0                            


ORAL PRESENTATION RUBRIC:
Total points earned: __________   / 10 total possible points: 
GRADE: ______

	Introduction
	Presentation

	5- Full names given, “This is ____, and ____ reporting from ____”, clear lead paragraph of 3-5 sentences 


	5-Clear, strong voices, good posture, made frequent eye contact, pauses, read with real understanding of the meaning of the presentation.

	4-Full names given, name of speech, date, clear lead paragraph of at least 2 sentences 


	4-Attempt to speak clearly, good posture, some eye contact, read with some understanding of the meaning of the project.  

	3-Some names given, name and date of speech, no lead paragraph


	2-Low volume or clarity, bad posture, no eye contact, read with little or no understanding of the speech


Extension activity:

Following the oral presentations on the four assignment topics, which presentations have been taped for use in a podcast, the students are asked to orally respond to open ended questions, and discuss/debate them while being taped (this will also be a part of the podcast.) Those questions could include:

-Would you admit to a crime that you didn’t commit in order to get a lesser punishment? 

-What did you learn about that affected you emotionally?

-What was the most valuable part of doing this project? 

-Do we live in an atmosphere of fear that is in any way similar to the Cold War or The McCarthy Era? 

(Students can come up with their own questions, too.)

