TAH Lesson Plan

	Teacher 
	Orah Bilmes

	Grade
	10

	Title
	Memorializing Connecticut’s Role in the History of Slavery

	Subject Area(s)
	U.S. History

	Overview
	Many students  arrive in high school  with a  simplistic view of the antebellum U.S. thinking slavery was an exclusively 

Southern institution and the North was an economy based on free labor. As part of the high school curriculum, it is important to expose students to a more complex picture that shows the economic impact of slavery on their region and state. 

	Essential Understanding
	The economic impact of slavery on specific Connecticut institutions.

The role of “villain” or “hero/heroine” played by particular individuals with Connecticut connections that supported or opposed slavery.

	Essential Questions
	How did the Connecticut economy participate in, and benefit from, the transatlantic slave trade?

Who were some of the specific figures in Connecticut history who benefited from, or fought against, slavery?

How should Connecticut appropriately memorialize, at a physical site, its “complicity” with slavery?

	CT Standards
	1.2 Students describe important significant events in local and Connecticut history, and their connections to U.S. History.

2.1 Students access and gather information from a variety of primary and secondary sources to answer a Social Studies question.

2.5 Students create relevant visual Social Studies material to support an oral report.

	Objectives
	Students will use historical information from various sources to gain an understanding of “life, liberty and the pursuit of happiness,” specifically Connecticut's connection to slavery. 

Students will synthesize and apply information to create a historic memorial to slavery in Connecticut.

	Materials
	Slavery in Connecticut pre-test; 

Background information on slavery in Connecticut;

Powerpoint to show students examples of other memorials.

	Day 1



	Details of the Activity
(Students will have taken a pre-test on slavery in Connecticut the previous day. Also, students will have already been told that they will be working in groups to develop a memorial about slavery in Connecticut – see project description handout.)
Students will work in groups to “visit” stations that give them information on Connecticut-based people and industries and their connection to the slave trade or slavery.

Station 1: Articles from Hartford Courant “Complicity” series (horse jockeys, Samuel Colt)

Station 2: Articles about Yale's slavery connections

Station 3: Sampling #2 of articles on Connecticut industries and businesses: Hartford Courant, Aetna Insurance

Station 4: Articles about Yale alum and/or CT residents who worked to end slavery or extend rights for free blacks in CT was still legal elsewhere – i.e. Prudence Crandall, Simon Jocelyn

Differentiation: for College level classes, the articles will be truncated to focus on the main ideas and facts; for Honors level classes, the stations activity could be redesigned as a jigsaw with first round groups becoming "experts" on one article packet and teaching their material to reconfigured groups representing all the articles and topics.
Web sites that contain the readings used for the stations activity Hartford Courant "Complicity" series
http://www.courant.com/news/special-reports/hc-slavery,0,3441547.special

Yale Slavery and Abolition website
http://www.yaleslavery.org/

Aetna Insurance and reparations article
http://www.usatoday.com/money/general/2002/03/25/slave-reparations.htm


	
	Homework

Using information from the stations, students write a persuasive letter to Governor Rell telling her why it is important for Connecticut to develop a memorial about the state’s history connected to slavery. Students must use information from at least 2 stations in their letter. In the letter, students also suggest a location for the memorial and explain why this city/ park/area is the appropriate location for the slavery and Connecticut memorial.

	Day 2


	Details of the Activity 
· Students look at a powerpoint that shows photographs of memorials (Maya Lin’s Vietnam War memorial, Miami Holocaust memorial, Baltimore’s Irish Famine Memorial). Class discusses how each memorial uses materials, shapes and images to teach about a time in History and to have reflective impact on the viewer. Students begin working with their partner(s) on the project components. After discussing, generally, what they want the memorial to look like, no more than one student begins sketching the memorial. The other 1-2 students begin working on the written material that accompanies the project.

	
	Homework

Groups divide up written information to be completed for homework.

	Day 3


	Details of the Activity 

· Groups Peer Review another group’s written components.

· Groups revise and improve written information based on peer editing comments.

· Groups continue working on final project.

	
	Homework
Complete all written components and final copy of memorial sketch.

	Suggested Assessment/Evaluation
	Peer Critiques of each other’s oral reports. 

Whole class presentations of oral reports.

Post-test on slavery in Connecticut.

	Rubric 
	Oral Presentation Rubric:

http://www1.uprh.edu/cruzmigu/OralRubric.pdf


	Possible Extensions/Resources
	Day 4: students peer review each other’s oral reports – dress rehearsal for Oral Presentations that would start on Day 5. 

Days 5 and 6: Oral Presentations and class discussion.

When all groups have presented, students will see a powerpoint that shows existing slavery memorials and be able to compare their ideas with actual exhibits; this also allows students to concretize the real world application of the project and analysis.




Connecticut and Slavery Memorial Project
(student handout)
You will design a memorial site that not only teaches visitors about Connecticut's participation in the history of slavery, but also makes shows the designers' reflections on these events. As you have seen from looking at other memorials, your memorial can be abstract, can be of people, or can be of objects. All memorials will contain symbols that help convey both opinion and factual information.
Your completed project will include:
1. A drawing
2. A brochure
3. An oral presentation

Details for each of these are below:
1. Neat drawing of the actual memorial; 8.5 x 11 paper is the minimum accepted size.

2. An accompanying information brochure.  The information for the brochure must  fit on 8.5 X 11 paper that is folded into one of the brochure formats we have previously used for project work. The brochure will use borders, titles and underlines to help readers locate different types of information.
Mandatory to include in the brochure:
        - explanation for why it is important to have a memorial about Connecticut's connection to slavery
        -explanation for where the memorial is located in CT -- why did you pick this site?
        -explanation for the design and symbols of the memorial
        -explanation for the material(s) the memorial is made out of -- why were they chosen?
        - coverage of selected specifics of slavery and CT -- focus on elements that connect to your memorial and that drew your attention from what you learned in this unit; this information will be based on the sources read at class stations
        - suggestions for how visitors to the memorial can honor the lives, hard work and sacrifices of people who were affected by CT's "complicity" in slavery

3. For your oral presentation, you will
        - hold up the memorial design and talk about it to the class
        - discuss the information written about in the brochure
        - answer questions from the audience about your project
        - oral reports will use the standards for good public speaking that we always aspire to in class -- good pace, volume, inflection, and eye contact. You will NOT be reading your brochures to the class!

Slavery in Connecticut Pre Test (and post-test)
1. What role did each of the following play in the lives of slaves or freed African Americans in the state of Connecticut?
Prudence Crandall
James Hillhouse
Simon Jocelyn
Jonathan Trumbull

2.  How did each of these industries or institutions make money off of slavery?
the Hartford Courant
New England shipping companies
Aetna Insurance
Yale University

3. Give 2 examples of specific individuals or places in Connecticut are connected to the Amistad case.



Images of Existing Slavery Memorials 
(for one of the recommended follow-up activities)
http://www.google.com/images?hl=en&source=imghp&q=slavery+memorials&gbv=2&aq=f&aqi=g1&aql=&oq=&gs_rfai=






