TAH Lesson Plan

	Teacher 
	Monica Blackman-Smith

	Grade
	Tenth Grade

	Title
	America’s Journey to Civil War

	Subject Area(s)
	U.S History:

Westward Expansion

Sectionalism

Civil War

	Overview
	Students will demonstrate knowledge of how the laws and policies made concerning westward expansion and stateship requirements for entrance into the union caused discontentment in the South. Students will recognize what course of action resulted in the sectionalism that eventually gives way to the grievous relations between the North and South and ultimately the Civil War.

	Essential Questions
	How did westward expansion impact the relationship between North and South?

What caused the Civil War?

Could Congress have avoided the Civil war?

Was the Civil War necessary?

	CT Standards
	Content Standard 1: Historical Thinking 

· formulate historical questions and hypotheses from multiple perspectives, using multiple sources 

Content Standard 3: Historical Themes 

· describe, explain and analyze political, economic and social consequences that came about as the resolution of a conflict 

· analyze the causes and consequences of major technological turning points in history, e.g., their effects on people, societies and economies 

· evaluate the economic and technological impact of the exchange of goods on societies throughout history 

Content Standard 4: Applying History 
· initiate questions and hypotheses about historic events they are studying

Content Standard 9: Places and Regions 

· explain and describe the natural and cultural characteristics of one place to distinguish it from another 

· explain that regions are interconnected and may also overlap 

· explain why places and regions are important to human and cultural identity and stand as symbols for unifying society 

· explain why places and regions are important to human and cultural identity and stand as symbols for unifying society 

Content Standard 11: Human Systems 

· draw a freehand map demonstrating political, cultural or economic relationships

Content Standard 14: Economic Systems 

· evaluate economic systems by their ability to achieve broad societal goals, such as efficiency, equity, security, employment, stability and economic growth 



	Objectives
	· Student will read a primary source documents on the subject of westward expansion or Congressional actions.

· Students will work cooperatively in groups of two to three people to extract important information about the document. 

· Students will be able to give an oral report of their findings about the document.

· Students will then teach their class members about the document and its significance.

· Students will examine reactions to Congressional decisions. 

· Students will analyze the relationship between the North and the South.

· Students will survey compromises and decisions that led to the secession of the Southern states.

· Students will analyze Northern and Southern reactions to the compromises and decisions made in Congress.

· Students compare and contrast historical maps of the United States.



	Materials
	Excerpts from the following primary sources:

Northwest Land Ordinance

Missouri Compromise

Compromise of 1850

Fugitive Slave Law

Personal Liberty Laws

Dred Scott Decision

South Carolina’s Secession Letter

Materials continued

Note: include material for day two

Durable string (about 8 feet)

Clothes pins

Index cards will various primary sources on them



	Day 1



	Details of the Activity

Students will pick a number out of a hat to form groups of four

Teacher will pass out one of the said primary sources to each group

Student will read a primary source document on the subject of westward expansion or Congressional actions. 

Students will work cooperatively in groups to extract important information about the document. 

Students will  then record/prepare information about the document that  should include but is not limited to:

The main idea of the document

Year it was written/made

Who wrote/made the document

Audience it was intended to reach

Purpose/intention of the author

Does it support Northern or Southern interest

Students will reconvene as a class and give an oral report on their findings about the document and its significance



	
	Homework

Read the primary source excerpts from the other groups and take notes.

	Day 2


	Details of the Activity

Students will be given a primary source poster, advertisement, political cartoon or newspaper heading.

Teacher will supply a line which goes horizontally across the room with scattered dates ranging from 1789 to 1865

Students will be given clothes pins 

Students will be called randomly to go up to the line and pin the primary source up according to where they believe fits into the time period. 

Class will then discuss each decision and ultimately the timeline in general.


	
	Homework

Map skills: Students will find four maps of the United States from the period of 1789 to 1860 and one of the Confederate States. Students will write a one page summary comparing the differences.

	Day 3


	Details of the Activity 

Students will use the time line from the previous day as well as assigned readings to write a historical essay on the events and Congressional decisions that led to the Civil War. This essay will also serve as my formative assessment.

	
	Homework

Teacher will make available copies of the images used for the timeline. 

Students will choose five images to make a “mini museum” poster

	Suggested Assessment/Evaluation
	Historical Essay on the causes of the Civil War.

Essay used as formative assessment. See above.

	Rubric 
	Day one: Rubric on group cooperation

Participation in fact finding                         1-5 points

Insight on documents /analyzing skills         1-5 points

Participation in oral presentation                 1-5 points

Cooperation and communication                    1-5 points

Students are to write down each of their group members and rate them from one to five in each category

The teacher will then give a grade to each one of the students using the same rubric. 

Day two: Teacher will use an informal assessment to check for understanding during the clothe line activity.

Day three: Essay Rubric

Student’s grade will depend on essay clarity and the amount of historical facts that are included in the paper.

Taking a position                                   1-10 points

Format                                                  1-10 points

Clarity                                                   1-10 points

Development of position                        1-10 points

Ability to support thesis                        1-10 points

Accuracy of Historical Facts/Events     5 points each



	Possible Extensions/Resources
	








