TAH LESSON PLANS

By James P. Brochin

Grade 10

"I, John Brown, am now quite certain that the crimes of this guilty land will never be purged away but with blood. I had, as I now think, vainly flattered myself that without very much bloodshed it might be done."  (Last written words before his hanging)
Title: 

Violent Resistance to Slavery: Denmark Vesey, Gabriel Prosser, Nat Turner, and John Brown

Subject Areas: 


A study of violent resistance to slavery, by slaves themselves, whether planned but foiled, carried out against largely innocent victims, or carried out by a radical white abolitionist who believed he was commanded by God to end slavery in America. 

Overview: 


The goal of this series of lessons is for students to be able to summarize, explain, and analyze violent resistance to slavery: its causes, its goals, its methods, and its effects on the Southern slave-owners. 

Essential Understandings: 

Southern economic dependence on cotton, along with territorial expansion, made it impossible to end slavery without bloodshed, and finally, as predicted by John Brown, without civil war. 

Essential Questions:


1. What were the conditions that led to violent resistance to slavery?


2. What effect did violent resistance to slavery have?


3. Was John Brown a hero, insane, or evil?


4. Is killing innocent people ever justified, or, do the ends justify the means? 

CT Standards: 


The student will be able to: 


1.7: Analyze the influence of sectionalism on American life


1.12: Evaluate the role and impact significant individuals have had on historical 

         events. 


1.43: Give examples of how individuals or groups have worked to expand or 
 
        limit citizen’s rights in the United States


2.1: Find relevant and accurate information from a variety of sources to answer a 
 
        history/social studies question. 


2.14: Represent Information in various formats. 


3.2: Evaluate primary and secondary interpretations of a historical event. 

Objectives: 


-Students will do the following research for and then write a newspaper story of about 400-500 words, written as if it was written at the time, about one of Denmark Vesey, Gabriel Prosser, Nat Turner, or John Brown, as follows:


1) Describe the scene at the scaffold and include last words. Invent some likely 
last words if necessary. (This is your “lead” paragraph.)


2) Summarize the who, what, when, where, why, why, and how. 


3) Describe the plan or plans, along with the accomplices. 


4) Describe the rebellion (or, if it was only planned (Vesey, Prosser), the 
description of how it was found out and what happened.)


5) Describe the results of the plan or rebellion (how it came out).


6) Describe the hunt for the rebels, the arrests, and the trial. 


7. Describe the effect that the event had, such as on abolitionists and/or the South. 


-Students will orally present their newspaper story, some of which presentations will be recorded and posted as Podcasts on the following site: http://web.mac.com/jblaw27/iWeb/Site/Podcast/Podcast.html

-Students will make a persuasive argument about whether John Brown was a hero, evil, or crazy by interpreting primary sources. 

Materials Needed:


-Computer and Internet access, textbook (Appleby, Joyce. The American Vision. Columbus, OH: McGraw-Hill, 2010), primary source handouts, Olds, Bruce. Raising Holy Hell. New York: Picador, 1995), secondary sources
Activities/Procedures:


Day 1: (45 minutes)


-Students read from text the brief summaries of Prosser, Vesey, and Turner 

       rebellions. (15 min.)


-Teacher explains increasing Southern dependence on cotton, using charts and 

       graphs from text. (10 min.))


-Teacher explains “Bleeding Kansas” and Pottowatomie massacre. (10 min.)


-Teacher assigns newspaper-writing article, explained above in Objectives. (10 

        min. included item below)

-Students review instructions, and begin taking notes on secondary sources


-For homework, students work on newspaper story. (See objectives above.)


Day 2: (90 minutes)


-Content: Slave rebellions, and John Brown’s raid. 

-Students do computer research in the lab/library, and type their 400-500-word 

          newspaper story. (70 min.) 


-Teacher reinforces instructions and guides students in their writing. (20 min.) 
 
         (See objectives above.)


-Differentiation: Select students locate and print images, and write captions for 


those images to illustrate their topic. (70 min)


-For homework, students work on completing newspaper story. (See objectives 

        above.)


Day 3: (45 minutes)


-Content: Slave rebellions, and John Brown’s raid.

-Students complete story, and locate and included appropriate images (ex. the 
scaffold, other images that would illustrate the story.)


Day 4: (45 min)


-Content: Slave rebellions, and John Brown’s raid.

-Students, individually, present their stories, and those that are read, are recorded 
for posting as Podcasts. (30 min.)


-Students actively listen and take notes about topics other than their own. 


-Class discussion about the effect of the slave rebellions and John Brown’s raid, 
 
      on the South. (15 min.)

Suggested Assessment/Evaluation:  (The following rubric will assess the newspaper story. See objectives, above.)

	
	Elements
	Writing and use of images
	Spelling, grammar, form
	Historical Accuracy and Historical Context 
	Using own words

	Strong

(B+ to A+)

88 - 100


	All parts complete and on time.
	Neat, clear, well explained.
	Insignificant errors or correct.
	Historically accurate and historical context presented.
	Uses student’s language throughout (except where quoting) No plagiarism.

	
	
	                       
	
	
	

	Compe-

tent 

(C+ to B)

78 – 87
	All parts complete and on time.
	Mostly clear, neat, and well explained.
	Mostly correct
	Mostly historically accurate. 
	Appears to use student language throughout. No plagiarism.

	
	                   
	
	
	
	

	Needs

Improve-

ment 

(D+ to C)

68 - 77


	All parts on time.
	A number of errors, some sloppiness; explanations need improvement.
	Has a number of errors.
	Historical inaccuracies are clear but few. 
	Tried to use student language. (no clear plagiarism; some borderline examples)

	
	                  
	
	
	
	

	Poor

(No credit to D)

0 - 67
	Required parts are incomplete (and/or not in or not on 

time. ***) 
	Unclear, sloppy and/or poorly explained.
	Has numerous, obvious, and careless errors.
	Historically inaccuracies are significant and many.
	Clear evidence of plagiarism. ***

	
	***(failure)

              
	
	
	
	***(failure)         0                            


Extension activities/resources: (Below is another assessment resource, in full, along with a rubric. For other resources, see “Materials Needed” above.)


John Brown: Evil, hero, or crazy? 

Read the following, introduction, article and speeches, and answer the following questions in complete sentences:

1. Assuming the facts introduced or included in the articles and speeches are true are true, what is the opinion of Senator Mason, Frederick Douglass and Henry David Thoreau on John Brown i.e. did they think Brown was evil, a hero, or crazy? Discuss each separately and use examples to illustrate your points. 

2. Your task is to write an editorial (an opinion piece) for a newspaper published not long after John Brown was hanged. 

3. What is your own opinion about John Brown? Was he evil, a hero, or crazy?

4. Do you think that using violence against innocent people for a good cause can be justified? Why or why not? 

Introduction

In 1856, John Brown and followers, including his two sons, were swept up in the cycle of proslavery and antislavery violence in Kansas (a territory open to slavery but which had neither become fully a slave or free state.) Brown pulled five men from their beds in a proslavery settlement of Pottawatomie Creek, cut off their hands and killed them with swords. The became known as the “Pottawatomie Massacre” 

In 1859 John Brown led a party of 21 men in an attack on the federal armory at Harper's Ferry. Brown hoped that his action would encourage slaves to join his rebellion, enabling him to form an emancipation army. Two days later the armory was stormed by Robert E. Lee and a company of marines. Brown and six men barricaded themselves in an engine-house, and continued to fight until Brown was serious wounded and two of his sons had been killed. 

John Brown was tried and convicted of insurrection, treason and murder. He was executed on December 2, 1859. Six other men involved in the raid were also hanged. The song, John Brown's Body, commemorating the Harper's Ferry raid, was a highly popular marching song with Union soldiers during the American Civil War.  

(1) New York Herald (21st October, 1859) 

Brown is fifty-five years of age, rather small-sized, with keen and restless gray eyes, and a grizzly beard and hair. His hair is matted and tangled, and his face, hands, and clothes are smudged and smeared with blood. Brown converses freely, fluently, and cheerfully, without the slightest manifestation of fear or uneasiness, evidently weighing well his words, and possessing a good command of language. 

Brown was answering questions put to him by Senator Mason and others, about the raid on Harper’s Ferry.  

Mr. Mason: Can you tell us, at least, who furnished the money for your expedition?

Mr. Brown: I furnished most of it myself. I cannot implicate others. It is by my own folly that I have been taken. I could easily have saved myself from it had I exercised my own better judgment rather than yield to my feelings. I should have gone away, but I had thirty-odd prisoners, whose wives and daughters were in tears for their safety, and I felt for them. 

Mr. Mason: But you killed some people passing along the streets quietly.

Mr. Brown: Well, sir, if there was anything of that kind done, it was without my knowledge. Your own citizens, who were my prisoners, will tell you that every possible means were taken to prevent it. I did not allow my men to fire, nor even to return fire, when there was danger of killing those we regarded as innocent persons, if I could help it. 

A Bystander: That is not so. You killed an unarmed man at the comer of the house over there (at the water tank) and another besides.

Mr. Brown: See here, my friend, it is useless to dispute or contradict the report of your own neighbors who were my prisoners.

Mr. Mason: If you would tell us who sent you here - who provided the means - that would be information of some value.

Mr. Brown: I will answer freely and faithfully about what concerns myself - I will answer anything I can with honor, but not about others.

Mr. Vallandigham (member of Congress from Ohio, who had just entered): Mr. Brown, who sent you here?

Mr. Brown: No man sent me here; it was my own prompting and that of my Maker, or that of the devil, whichever you please to ascribe it to. I acknowledge no master in human form.

Mr. Vallandigham: Did you get up the expedition yourself?

Mr. Brown: I did.

Mr. Mason: What was your object in coming?

Mr. Brown: We came to free the slaves, and only that.

A Young Man (in the uniform of a volunteer company): How many men in all had you?

Mr. Brown: I came to Virginia with eighteen men only, besides myself.

Volunteer: What in the world did you suppose you could do here in Virginia with that amount of men?

Mr. Brown: Well, perhaps your ideas and mine on military subjects would differ materially.

Mr. Mason: How do you justify your acts?

Mr. Brown: I think, my friend, you are guilty of a great wrong against God and humanity. I say it without wishing to be offensive - and it would be perfectly right for anyone to interfere with you so far as to free those you willfully and wickedly hold in bondage. I do not say this insultingly. I think I did right and that others will do right who interfere with you at any time and all times. I hold that the golden rule, "Do unto others as you would that others should do unto you," applies to all who would help others to gain their liberty.
(2) Frederick Douglass, speech on John Brown (May 30, 1881)

The true question is, Did John Brown draw his sword against slavery and thereby lose his life in vain? And to this I answer ten thousand times, No! "Did John Brown fail? Ask Henry A. Wise in whose house less than two years after, a school for the emancipated slaves was taught.

"Did John Brown fail? Ask James M. Mason, the author of the inhuman fugitive slave bill, who was cooped up in Fort Warren, as a traitor less than two years from the time that he stood over the prostrate body of John Brown.

"Did John Brown fail? If John Brown did not end the war that ended slavery, he did at least begin the war that ended slavery. If we look over the dates, places and men for which this honor is claimed, we shall find that not Carolina, but Virginia, not Fort Sumter, but Harpers Ferry, and the arsenal, not Col. Anderson, but John Brown, began the war that ended American slavery and made this a free Republic. 

"When John Brown stretched forth his arm the sky was cleared. The time for compromises was gone – the armed hosts of freedom stood face to face over the chasm of a broken Union – and the clash of arms was at hand. The South staked all upon getting possession of the Federal Government, and failing to do that, drew the sword of rebellion and thus made her own, and not Brown's, the lost cause of the century.
(3) Henry David Thoreau, A Plea for Captain John Brown (1859) 

I read all the newspapers I could get within a week after this event, and I do not remember in them a single expression of sympathy for these men. 
But I object not so much to what they have omitted as to what they have inserted. Even The Liberator called it "a misguided, wild, and apparently insane-effort." 

A man does a brave and humane deed, and at once, on all sides, we hear people and parties declaring, "I didn't do it, nor countenance him to do it, in any conceivable way. It can't be fairly inferred from my past career." 
Prominent and influential editors, accustomed to deal with politicians, men of an infinitely lower grade, say, in their ignorance, that he acted "on the principle of revenge." They do not know the man. They must enlarge themselves to conceive of him. I have no doubt that the time will come when they will begin to see him as he was. They have got to conceive of a man of faith and of religious principle, of a man who did not wait till he was personally interfered with or thwarted in some harmless business before he gave his life to the cause of the oppressed. 

I wish I could say that Brown was the representative of the North. He was a superior man. He did not value his bodily life in comparison with ideal things. He did not recognize unjust human laws, but resisted them as he was bid. For once we are lifted out of the trivialness and dust of politics into the region of truth and manhood. No man in America has ever stood up so persistently and effectively for the dignity of human nature, knowing himself for a man, and the equal of any and all governments. In that sense he was the most American of us all. He needed no babbling lawyer, making false issues, to defend him. He was more than a match for all the judges that American voters, or office-holders of whatever grade, can create. He could not have been tried by a jury of his peers, because his peers did not exist. 

Here is the rubric for the persuasive John Brown essay:

Interdisciplinary Writing 

Each score category contains a range of student responses which reflect the descriptions given below. 

Score Point 1 
• May take a position and address the problem; little or no awareness of audience is shown. 

• The response offers little or no support from the source materials, OR the support provided is copied verbatim. 

• The support may be emotional, inaccurate, irrelevant or show serious misunderstanding. 

• The response lacks focus and a controlling idea; little or no organization is present and frequent digressions and/or abrupt shifts in the response interfere with meaning. 

• Many ideas are difficult to understand; fluency and transitions are lacking. 

Score Point 2 
• May take a position and address the problem; little, if any, audience awareness is shown. 

• The response contains only superficial support and/or may use information from only one or two of the source materials. 

• The supporting ideas may be poorly developed and/or illogical and inconsistent; the information may be inaccurate or irrelevant. 

• The response may lack focus and a controlling idea; digressions and/or abrupt shifts in the response may interfere with meaning 

• Some ideas may be difficult to understand; fluency and transitions are lacking. 

Score Point 3 
• Takes a position, but the position may not be clearly developed; some awareness of audience may be shown. 

• The response contains limited support and may not use information from each of the source materials. 

• The supporting ideas are few and/or only somewhat developed; some information may be inaccurate or irrelevant. 

• The response is somewhat organized, but there may digressions or abrupt shifts that interfere with meaning. 

• Some ideas may not be clearly expressed; fluency and transitions may be lacking. 

Score Point 4 
• Takes and develops a position; some awareness of audience is shown, but persuasiveness may be lacking. 

• The response contains adequate support but may not use information from each of the source materials. 

• The supporting ideas are adequately but not thoroughly developed; some information may be inaccurate or irrelevant. 

• The response is adequately organized with at least one controlling idea; digressions, if present, are not disruptive. 

• Most ideas are clear and understandable, but fluency and transitions may be lacking. 

Score Point 5 
• Takes a clear and persuasive position; awareness of audience is evident. 

• The position is well supported, typically using information from each of the source materials. 

• The supporting ideas are generally well developed; information is accurate and relevant. 

• The response is well organized and contains one or more controlling ideas; digressions are rare. 

• Most ideas are clearly expressed; writing is generally fluent, with some use of transitions. 

Score Point 6 
• Takes a clear, thoughtful and persuasive position; keen awareness of audience is shown. 

• The position is richly supported with information from each of the source materials. 

• The supporting ideas are very well developed; information is accurate and relevant. 

• The response is unified and focused and contains one or more clear controlling ideas; organization and control are sustained throughout the response. 

• The ideas are clearly and effectively developed; writing is fluent and polished with effective transitions. 

