The Tapestry of a Divided Nation in 1862: Studying families to form a deeper picture of the times, especially at an important moment in history*
              Shirley Goldberg

Lesson Plan for June 2010 ACES Program on Life, Liberty and the Pursuit of Happiness: Slavery and Emancipation

Subject Area: Social Studies for Grades 6t,and 7Mainstream/ELL Students/Sheltered English/”push-in” Co-Teaching
* This lesson was adapted from a two-day HOTS Mini-Institute conducted by Christopher Eaves.

OVERVIEW
Students in 6th/7th grades will have done the following in preparation for these lessons: 

· They will have studied primary documents (paintings, drawings, written accounts, etc.) that discuss abolitionism, life on cotton plantations from different perspectives, depictions of slave trading, newspaper clippings, selections from literature, portraits, and more to gain knowledge of the period, an historical perspective and evaluate the quality of life at that time. 

· They will have worked in small groups, note-taking and researching concepts and significant events using the textbook chapters that discuss a nation divided, resistance to slavery, and the developing struggle over slavery from different points of view.

· Students will have read The Emancipation Proclamation and studied its effect on the population in different states and areas of the country. 

· Students will be able to briefly explain orally/written the significance of the following: 
1. The Fugitive Slave Law

2. Harriet Tubman

3. Uncle Tom’s Cabin

4. Poster depicting reward for finding/returning runaway slaves (primary document)

5. Kansas-Nebraska Act

6. Dred Scott Case

7. Sumner Brooks Affair

8. Emancipation Proclamation
NOTE: The ELL teacher will have prepared the ELL students additionally by building background knowledge and front loading content vocabulary to fill in any gaps. 
Essential Understanding:

· All Men Are Created Equal

· Artifacts, documents, photos, pictures and objects teach the history of our country and help us understand how people lived at that time.

· Books, writings, and documents written by people who lived at that time give us an account of their personal truth. 

Essential Questions: 

· What did All Men are Created Equal mean in 1862?  
· What did All Men are Created Equal mean in 1863?  

· How were people’s political beliefs influenced by their economic status and skin color in 1862?
· How were people’s political beliefs influenced by their economic status and skin color in 1863?
CT Standards
Students will:

· Gather historical data from multiple primary and secondary sources.
· Write short statements and narratives presenting historical ideas in context.
· Formulate questions and hypotheses from multiple perspectives, using multiple sources.

· Distinguish between unsupported expressions of opinion and informed hypotheses grounded in historical evidence.
Content Objectives

Students will:

· Form a specific history of a family and its members using research and primary documents as well as information studied in class.  

· Analyze a primary document as part of the PROCESS of thinking historically. 

· Analyze the statement All Men are Created Equal from the perspective of a character in the 1800s. 

· Use primary documents and research to support the “back-story” or secret behind family history in the DETAILS section of the family history card. 

· Use their expertise of the era and be “in character” to write a PERSUASIVE letter to President Abraham Lincoln.

Language Objectives (ELLs)

Students will:

· Learn 6-10 key academic vocabulary terms and use them in the context of the unit to explain/discuss the content material. 

· Use the language and terms that define their specific family within the context of the family’s social status.

Magnet Objectives (Required)

· Use technology as a tool for learning and communicating. 

· Build understanding that contributes to global awareness. 

· Improve written and oral communication skills
Differentiation

Since the ESL teacher circulates and works with all the students, the ELLs are in a heterogeneous group, and benefit from pair and small group help. 

The Tapestry of a Divided Nation in 1862: Studying families to form a deeper picture of the times, especially at a sea-change moment
Activities/Procedures
Overview
The year is 1862, the year Lincoln drafted the Emancipation Proclamation.   Students will work in small groups, each group representing a family living in the South. Some families are composed of Negro slaves, others are white plantation owners, still others are farmers doing their best to support their families. These families all have histories of their own, problems, hardships, and secrets. Together they form a tapestry of life during a specific time; many of the families are interconnected. It is the task of the members of each family to chart personal histories, stories and connections. 

Students will use everything they have read, researched and discussed in class to develop their character, the personality  they will *play* in the Tapestry. Everything is outlined on each student’s The Tapestry of a Divided Nation card. Briefly, students choose a name, age, family role, job, strength and weakness and secret for their character. In addition, students provide important details about the character’s background that lead to an understanding of the character and his/her motivation. Students note these important details on the cards. (Students use the lists on the WORKSHEETS to select their character’s names, trade, and character traits. They may research and choose an alternative name or trade.)
Once the characters and family information have all been documented on the cards, the class is ready to move to the next phase of the lesson, an oral question/answer portion. Family members must answer a series of probing questions designed to bring their history and secrets to light. All the information gathered may be used, however, it is essential to understand that many answers must be fabricated on the spot. This is why documentation on the cards is so important.

The teacher functions as the Voice of the Ages, all-knowing and objective, whose job it is to bring all the histories, stories and secrets to light through questioning. (The ELL teacher helps students respond and take over this function, as needed.) 

Sometimes one member at a time is questioned; at other times children or influential family members are questioned, as problems or secrets reveal themselves and the Voice of the Ages wants to know more. 

Students will be made aware of the learning outcomes through the consistent use of the essential questions, posted on chart paper. The lesson time allotment is approximately three-five lessons of 35-45 minutes each. 

Materials/Technology/Resources

These include worksheets that can be reproduced such as the FAMILY HISTORY CARD, homework, and links to sites to help students do further research. (This information is found on the following pages.)
In addition, the 6th and 7th grade history textbooks for each class are used for reference and as background material to the unit. 
6th grade: Growth of a Nation, Scott Foresman, 2005

7th grade: American History, Globe Fearon, Pearson Learning Group, 2003

Day 1

Task 1/PREASSESSMENT
Students will respond to the question: 
What does “All Men Are Created Equal” mean to you? As you have studied and researched our history unit, do you think the significance of this statement has changed over time? How? 

*ELLs will NOT be provided with vocabulary nor will they be offered sheltered English help from the ELL teacher. 

Task 2/ After the PRETEST, students will discuss the question in small groups with teachers circulating. Students take notes on sticky notes to report back to the group. 
Task 3/Each member of the family completes a MY PERSONAL HISTORY card

Students are placed in groups of 4-6, and assigned a color. Negro families can be either slaves or freemen or women; it is their job to choose. White families have choices that vary from farmers to business owners or plantation owners. 

· Each family members fills out a card COMPLETELY. Students refer to the handouts for choices. (Children should be 12 years old or more.)

· Teacher/ELL Teacher circulates answering questions/helping. 

· Students should discuss and help one another with their stories and “designing” the family; after all, one family member impacts everyone else in the family. 

· Each family member MUST HAVE A SECRET. It should be something that reflects the era and the flavor of the period. (For example, one poor white family is hiding a runaway slave.) 

· The teacher will collect the cards and outline a family matrix. This is important because the information, especially SECRETS, will be used in the oral questioning of the families. The Voice of the Ages MUST know everything. 

Teachers may elect to do a class session in the computer lab. Some students may need to research events/dates/important historical figures from the period on the Internet in order to complete their cards. 

*Please refer to WORKSHEETS for Day 1, which follow. 
Worksheet 1/Day 1

Personal History Card


My Personal History

The Tapestry of a Divided Nation 1862

	Race
	Details

	Surname
	

	First Name
	

	Age
	

	Family Role
	

	Job
	

	Strength
	

	Weakness
	

	Secret
	

	
	

	YOUR Name
	


Worksheet 2/Day 1


SURNAMES of the 1800s

Walker

Beecher Stowe

Fitzhugh

Scott

Kemble

Brown

Butler


Lincoln

Turner

Jackson

Cinque

Tubman 

Phillip

Warrick 

Biscoe

Lusk

Voss  


Shiner

Tubman

Boyd

Coffin




Scriven


Calhoun

Clay

Webster

Douglas

FIRST NAMES of the 1800s

David




Harriet

George



Dred

Fanny (Frances Anne)

John

Pierce




Abraham

Nat




Henry

Joseph



Nicholas

Harriet



John

Levi




Thomas

Catherine



Belle

Abream



William

John C.



Darby

Henry




Jane/ Michael

Daniel

Stephen

 
Worksheet 3/Day 1

   Character Traits

Strengths



Weaknesses

Agreeable



Disagreeable

Brave




Cowardly

Fair




Unfair

Sophisticated


Naïve

Compassionate


Merciless
 Loyal




Disloyal

Honest



Dishonest

Proud




Shameful

Humble



Boastful

Industrious



Lazy

Honest 



Deceitful

Tolerant



Intolerant

Friendly



Unfriendly

Fair




Unfair

Loyal




Disloyal

Reliable



Unreliable

Kind




Unkind

Relaxed



Anxious

Generous



Greedy

Efficient



Wasteful

Respectful



Disrespectful

Patient



Impatient

Trustful



Jealous

Precise



Sloppy

Worksheet 4/Day 1


1880s Trades and Jobs 

Spinner 

Weaver
Baker 



Pirate
Dressmaker/Tailor   

Wig maker
Dress maker

Bricklayer
Banker

Lawyers

Doctor
Railroad tycoon

Factory owner 
Plantation owner
Plantation worker

Slave (work in house/in fields/etc.) 

Politician
Ship owner
Blacksmith
Baker
Farmer
Prison Guard
Teacher
Hand loom weaver
Deckhand
Servant
Construction
Army/Navy/Military officer
Shoemaker
Rubric for Group Work

	
	Day 1
	Day 2
	Day 3
	Day 4

	On task/

Behaves well


	
	
	
	

	Completes ALL 

Worksheets


	
	
	
	

	Participates in 

Group Discussions
	
	
	
	

	Participates in 

Questioning


	
	
	
	


Day 1 
 Homework 

Please read the information about Lincoln’s feelings upon approving the final version of the Emancipation Proclamation. Write a  paragraph stating what you think of this statement. Note: You MUST write from YOUR character’s POINT OF VIEW. It is the OPINION of YOUR character.


Washington, D.C.
January 1, 1863
President Lincoln read the first draft of this document to his Cabinet members on July 22, 1862. After some changes, he issued the preliminary version on September 22, which specified that the final document would take effect January 1, 1863. Slaves in Confederate states which were not back in the Union by then would be free, but slaves in the Border States were not affected.
The most controversial document in Lincoln's presidency, its signing met with both hostility and jubilation in the North. After the preliminary version was made public, Lincoln noted, "It is six days old, and while commendation in newspapers and by distinguished individuals is all that a vain man could wish, the stocks have declined, and troops come forward more slowly than ever. This, looked soberly in the face, is not very satisfactory." However, on the day he approved the final version, Lincoln remarked, "I never, in my life, felt more certain that I was doing right, than I do in signing this paper." 
Days 2, 3

Students again grouped; please allow students time to go over their notes and ask one another questions so that they know the details about each member of the family. 

Task / “Voice of the Ages” ACTIVITY

The Voice of the Ages questions family members to discover the personal stories and the connections between family members AND the different families. (This may take two or three days, depending on allotted time.)
These questions encourage students to delve deeper into their family histories. For example, the family of Dred and Harriet Scott can discuss their suit for freedom and its outcome. Not all students, however, will choose prominent figures in history. It is important to note that all choices and decisions about families and their histories should be honored. 

Homework

Students will rewrite/edit their paragraphs from the previous day to be sure they are written in the voice of their character. They can update with any new information that might affect their opinion. 

Day 4/Final Day 

Students write a letter to President Abraham Lincoln IN THE VOICE OF THEIR CHARACTER urging him to either free slaves or allow people to own slaves. 

Teachers may want to remind students who are slaves that their letters may need to be “ghost-written” (ELL teacher to clarify/help as needed) by a friend who can write, since most slaves could not. Thus students can deepen their family stories in an effort to explain how they actually came to write their letter. 
NOTE: 

Letters are read by each family member, one line of the letter at a time. As each family member completes his/her letter, the member steps back and the other readers continue until all letters have been read. 

The result of reading in this manner is a powerful tapestry of each family and their feelings about Lincoln’s document. Personality and character are all revealed as each letter is read and the audience absorbs the effect and the unique voice of each family member and the families as a cohesive whole. 

WORKSHEET/Final Day

You will write a short but important letter to President Lincoln stating your opinion about slaves and slaveholders. You must either ask Lincoln to free the slaves or tell him you do not thinks slaves should be free. You MUST state WHY. 

Write as your character!
This means that if you are a child of 12-years old, write as a young child. If you are a Negro who can not write or has not been educated, write as you believe your character would write. An educated adult would write a different letter from that of an adult with a 6th grade education. 

Assessment

STUDENTS ARE ASSESSED ORALLY DURING THE LESSONS BY THE ELL TEACHER, who circulates in the classroom. For example, students may be asked to use content vocabulary to demonstrate their understanding of a primary document and how it relates to family history. Students are also reminded of the Essential Questions during discussions. 
Post Assessment

Students will respond to the same question: What does “All Men Are Created Equal” mean to you? Do you think the significance of this statement has changed over time? How has this unit of study influenced your thinking? Give specific examples. 
Final Essay

Students will comment on the statement below and will give specific examples to prove their argument. These examples must be taken from people and events studied during the course of this unit. Citations must be noted from research or from the textbook. This topic could also be used for extra credit. 


Enslavement can pertain to a way of life, the way that plantation owners were enslaved to their economic system of free slave labor. Do you agree or disagree? Please use example from the reading and your research to respond to this question. 

Extension of Unit: 

· Teachers may use the information here either to have students research further using the EdSiteMent link. 

· Teachers can ask students to take sides, according to their roles/characters to debate whether or not Lincoln should free the slaves. 
Link to EdSiteMent
The link, above, is provided for teachers who would like more information for their students. Contents are appropriate to the reading level of 6th and 7th graders. There are also links to relevant primary documents. 

"And upon this act, sincerely believed to be an act of justice, warranted by the Constitution, upon military necessity, I invoke the considerate judgment of mankind, and the gracious favor of Almighty God." 

A Lincoln, The Emancipation Proclamation Jan. 1, 1863 

Background Information for the Teacher from EdSiteMent

President Abraham Lincoln and the Northern States entered the Civil War to preserve the Union rather than to free the slaves, but within a relatively short time emancipation became a necessary war aim. Yet neither Congress nor the president knew exactly what constitutional powers they had in this area; according to the Supreme Court under Chief Justice Roger Brooks Taney, they had none. Lincoln believed that the Constitution gave the Union whatever powers it needed to preserve itself, and that he, as commander-in-chief in a time of war, had the authority to use those powers. 

Between March and July of 1862, Lincoln advocated compensated emancipation of slaves living in the "border states", i.e., slave states of Delaware, Kentucky, Maryland, and Missouri which remained loyal to the Union. He also endorsed colonization of freed slaves to foreign lands. But by July 1862, the Union war efforts in Virginia were going badly and pressure was growing to remove the Union commander, General George B. McClellan. Mr. Lincoln decided that emancipation of slaves in areas in rebellion was militarily necessary to put an end to secession and was constitutionally justified by his powers as commander in chief.

Members of Abraham Lincoln's cabinet gathered at the White House on July 22, 1862, to hear the president read his draft of the Emancipation Proclamation. Written by Lincoln alone, without consultation from his cabinet, the proclamation declared that all persons held as slaves in states that were still in rebellion on January 1, 1863, "shall be then, thenceforward, and forever, free."

In September 22 1862, after the Union's victory at Antietam, Lincoln met with his cabinet to refine his July draft and announce what is now known as the Preliminary Emancipation Proclamation. In this document, he issued an ultimatum to the seceded states: Return to the Union by New Year's Day or freedom will be extended to all slaves within your borders. 

The decree also left room for a plan of compensated emancipation. No Confederate states took the offer, and on January 1 Lincoln presented the Emancipation Proclamation. At one stroke, Lincoln declared that over 3 million African American slaves "henceforward shall be free," that the "military and naval authorities" would now "recognize and maintain" that freedom, and that these newly freed slaves would "be received into the armed service of the United States" in order to make war on their former masters. This allowed black soldiers to fight for the Union -- soldiers that were desperately needed. It also tied the issue of slavery directly to the war. By the end of the war, almost 200,000 black soldiers and sailors had fought for the Union and freedom. 

It is important to remember that the Emancipation Proclamation did not free all slaves in the United States. Rather, it declared free only those slaves living in states not under Union control. William Seward, Lincoln's secretary of state, commented, "We show our sympathy with slavery by emancipating slaves where we cannot reach them and holding them in bondage where we can set them free." Lincoln was fully aware of the irony, but he did not want to antagonize the "border states" by setting their slaves free.

Intended both as a war and propaganda measure, the Emancipation Proclamation initially had far more symbolic than real impact, because the federal government had no means to enforce it at the time. But the document clearly and irrevocably notified the South and the world that the war was being fought not just to preserve the Union, but to put an end to the "peculiar institution". Eventually, as Union armies occupied more and more southern territory, the Proclamation turned into reality, as thousands of slaves were set free by the advancing federal troops. 

The proclamation set a national course toward the final abolition of slavery in the United States. No one appreciated better than Lincoln that to make good on the Emancipation Proclamation was dependent on a Union victory. No one was more anxious than Lincoln to take the necessary additional steps to bring about actual freedom. Thus, he proposed that the Republican Party include in its 1864 platform a plank calling for the abolition of slavery by constitutional amendment. The passage of the 13th Amendment to the Constitution on December 18, 1865 declared slavery illegal in every part of the newly restored Union. 

The Emancipation Proclamation was, in the words of Professor Allen Guelzo, "the single most far-reaching, even revolutionary, act of any American president". Lincoln rated the Proclamation as the greatest of his accomplishments: "It is the central act of my administration and the great event of the nineteenth century".
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