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Suggested Courses: United States History, Sociology, American Studies, Anthropology, Human Rights 

Overview:  The Atlantic Slave Trade generated a lucrative, inexpensive, yet rapid transfer of highly demanded “goods” from Africa to the New World and eventually Europe. It would entail what some historians have renamed the Gran Maafa, or tragedy of the African world; the trade of human beings.  The international market this trade developed would aid the generation of global dependencies and competition for specific goods like sugar, indigo, rice, tobacco and eventually cotton.  What would result was transformative to not only to the African world, particularly in northwestern regions, but to the New World, dominated increasingly by European colonizers.  In the preceding unit students will forge strong understandings of the routes, methods of transfer and capital that propelled this trade through various interactive learning modalities and it can be readily modified for students of diverse learning abilities. 

Essential understanding: 

·  Global economic development between Europe and the New World

·  Methodology of the African Slave Trade and its significance to European colonizers

·  Effects of Slave Trade on Africa and the New World

Essential questions:

· How did the Atlantic Slave Trade remedy the problems of a decreasing native work force?

· Why was Africans utilized as a source of slave labor?

· How did the slave trade alter human populations in the New World and Africa?

CT standards:

Content Standard 1: Historical Thinking 

Students will develop historical thinking skills, including chronological thinking and recognizing change over time; contextualizing, comprehending and analyzing historical literature; researching historical sources; understanding the concept of historical causation; understanding competing narratives and interpretation; and constructing narratives and interpretation.
Content Standard 3: Historical Themes 

Students will apply their understanding of historical periods, issues and trends to examine such historical themes as ideals, beliefs and institutions; conflict and conflict resolution; human movement and interaction; and science and technology in order to understand how the world came to be the way it is.
Content Standard 4: Applying History 

Students will recognize the continuing importance of historical thinking and historical knowledge in their own lives and in the world in which they live.
Content Standard 8: International Relations 

Students will demonstrate an understanding of how the major elements of international relations and world affairs affect their lives and the security and well-being of their community, state and nation.
Content Standard 9: Places and Regions 

Students will use spatial perspective to identify and analyze the significance of physical and cultural characteristics of places and world regions.
Content Standard 11: Human Systems 

Students will interpret spatial patterns of human migration, economic activities and political units in Connecticut, the nation and the world.
Content Standard 14: Economic Systems 

Students will demonstrate that various economic systems coexist, and that economic decisions are made by individuals and/or governments, influenced by markets, cultural traditions, individuals and governments in the allocation of goods and services.
Content Standard 15: Economic Interdependence 

Students will demonstrate how the exchange of goods and services by individuals, groups and nations creates economic interdependence and how trade results in change.
Materials:  Amistad, Steven Spielberg


      Excerpts from: To Be a Slave

      Computer access: www.slavevoyages.org


      Online Worksheet

Suggested Activities/Procedure

Day 1: Introduction:  What role did Africa play in the slave trade?
Do Now: Students complete a KWL (K and W) on the topic “The Atlantic Slave Trade. Ask them to contribute their responses from the K and W sections to a chart on the board. This discussion will provide a smooth transition to the activity to follow below. 

Activity:  

1. Students watch the Amistad scenes from Cinque’s capture thru his departure on the Amistad (approximately 15 minutes/a parental permission form might be required for viewing). Students will then respond to the questions:   

2. A discussion of responses should help initiate a discussion of the African Slave trade particularly answering the questions (depending on the students a powerpoint/notes might be appropriate to help structure the analysis of the discussion questions):

A. Who had a stake in the slave trade? Why?

B. What goods did traders use to acquire slaves?

C. Why did Europeans choose the African continent as a source of slave labor? (Providing students a map of the world might be advisable) 

3. Closure: Students should complete KWL (L section) ad the end of the discussion/lecture.

Homework: Students are provided a map of the Atlantic Slave trade. Instructions: Using their textbook locate the three major locations of the Triangular Trade and identify which items were traded at each location.

Day 2-3:  Inquiry and Research: Why were needed in the New World? 
Do Now: Students will discuss the maps they completed for homework. 

Activity: In Groups (3-4 students, writer, reader(s) spokesperson) or individually
1. Students should analyze the following sources by answer the questions on the primary source evaluation form. 

Evaluation Form:  http://www.archives.gov/education/lessons/worksheets/document.html

Source a. "A Brief Account of the Destruction of the Indies," by Bartolome de Las Casas http://faculty.chass.ncsu.edu/slatta/hi216/documents/dlascasas.htm
Source b. “Work and labor in this new and wild land are very hard”: A German Migrant in Philadelphia, 1750, Gottlieb Mittelberger
http://historymatters.gmu.edu/d/5712
Source c. Excerpts from two Brazilian slave  owners (A) "Regular Reader" of the Diario do Governo (Rio de Janeiro, April 22, 1823) and (B) Jose Barros Cobra, of Minas Gerais, July 21, 1871,
http://faculty.chass.ncsu.edu/slatta/hi216/documents/slavery/defense1.htm
There are many similar sources available through NC State University and an appropriate one can be chosen based upon your students capabilities. Sources should be previewed and unknown vocabulary be identified for students
2. As group students should then be given a list of the three questions below. The group should discuss and collaborate on a final answer to share with the class (if in groups a speaker should be designated to relay group evaluations). 

A. Why was Native American slave labor diminishing according to Las Casas? What duties were they performing? 

B. Why were indentured servants an unreliable source of labor?

C.  Why were African slaves important to the European colonizers? How did they justify keeping Africans enslaved?

3. Closure: Discussion of group questions.
Day 4:  Internet Activity and Evaluation of Learning: What were the effects of the Slave Trade on African slaves?  http://www.slavevoyages.com/tast/index.faces

Do Now: Show the following photo, http://www.slavevoyages.com/tast/resources/images-list.faces, and asked the following prompt questions

A.  What is being portrayed in the picture?

B. What do you think was the message of its creator?

C. Do you think the creator of this portrait would agree that this voyage or Middle Passage was a Gran Maafa or great disaster? (this question is a  transition into the activity for students to find data on how inhumane this trafficking was)?
Activity: 

1. Students will analyze a slave trade vessel and the maps on the website provided and required to answer the following questions in their research.

A. Recommended Analysis Prompts

1. Maps on trade destinations particularly the populations that successfully arrived. 

Students can be asked to compare South American/Caribbean/North American numbers.

2. Vessel statistical analysis of men versus women on ships.

Students can be asked to compare the amounts of each on ships to provide for discussion on the impacts on villages when majority of men were taken from them.

2. Discussion of the effects of the slave trade using the question:  How was this trade a detriment to Africa and how would it impact the populations and development of economies in the Americas?gre
Closure/Final Assessment:  Human trafficking then and today. Using the site provided: http://humantraffickingsearch.net/default1.aspx?aspxerrorpath=/Default assign students the following independent research question to answer in essay form: How is human trafficking today both similar and different to the trade of African Slaves? 
