Joyce Moore

TAH Lesson Plan 
Title: Northern complicity in the slave trade and/ or slavery
Possible Subject Area(s): High school U.S. History- Honors or AP
Overview:

The students will analyze documents and personal narratives to determine whether or not the North was complicit in the slave trade and/ or slavery.
Essential Questions: Was the North complicit in the slave trade and/or slavery.
CT Standards:

	
	Content Standard 1: Historical Thinking- Students will develop historical thinking skills, including chronological thinking and recognizing change over time; contextualizing, comprehending and analyzing historical literature; researching historical sources; understanding the concept of historical causation; understanding competing narratives and interpretation; and constructing narratives and interpretation
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	Content Standard 3: Historical Themes - Students will apply their understanding of historical periods, issues and trends to examine such historical themes as ideals, beliefs and institutions; conflict and conflict resolution; human movement and interaction; and science and technology in order to understand how the world came to be the way it is
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	Content Standard 6: Rights and Responsibilities of Citizens- Students will demonstrate knowledge of the rights and responsibilities of citizens to participate in and shape public policy, and contribute to the maintenance of our democratic way of life.
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	Content Standard 12: Human and Environmental Interaction- Students will use geographic tools and technology to explain the interactions of humans and the larger environment, and the evolving consequences of those interactions.
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	Content Standard 14: Economic Systems- Students will demonstrate that various economic systems coexist, and that economic decisions are made by individuals and/or governments, influenced by markets, cultural traditions, individuals and governments in the allocation of goods and services.
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	Content Standard 15: Economic Interdependence-Students will demonstrate how the exchange of goods and services by individuals, groups and nations creates economic interdependence and how trade results in change.


Objectives:

· The students will analyze primary source documents.
· The students will complete primary source analysis worksheets
· The students will create a brochure/ poster which addresses the issue
· The Students will create a Public Awareness Campaign which focuses on the answer to the essential question.  
Materials Needed:
· Plantation Goods in Antebellum America Documents
· Document analysis worksheets

· Construction paper

· Markers, colored pencils, and/or crayons
Suggested Activities/Procedures:

Day 1-3

· Working in groups of 4, students will analyze primary source documents and complete a document analysis worksheet for each document.
· Homework on day 3- Answer the essential question using information from the documents to support their opinion.
Day 4-5

· In their groups, the students will come to a consensus as to whether or not the North was complicit in the slave trade and/or slavery.  The students will then create a public awareness campaign which will inform the public of its complicity in slavery and propose solutions to the problem.  
· The students will either create posters or brochures using the construction paper and markers, colored pencils, and/or crayons
Day 6

· The students will present their campaigns to the class
Suggested Assessment/Evaluation

· Document Analysis Worksheet​- see attached
· Summative assessment- the students will write a letter to the editor of their local newspaper detailing their answer to the following “Was the North complicit in the slave trade and/or slavery/” 
· Rubric- see attached
	Public Awareness Campaign : Northern Complicity in Slavery



Teacher Name: 


Student Name:     ________________________________________ 



	


	CATEGORY 
	4 
	3 
	2 
	1 

	Brainstorming - Problems 
	Students identify more than 4 reasonable, insightful barriers/problems that need to change. 
	Students identify at least 4 reasonable, insightful barriers/problems that need to change. 
	Students identify at least 3 reasonable, insightful barriers/problems that need to change. 
	Students identify fewer than 3 reasonable, insightful barriers/problems that need to change. 

	Brainstorming - Solutions 
	Students identify more than 4 reasonable, insightful possible solutions/strategies to encourage change. 
	Students identify at least 4 reasonable, insightful possible solutions/strategies to encourage change. 
	Students identify at least 3 reasonable, insightful possible solutions/strategies to encourage change. 
	Students identify fewer than 3 reasonable, insightful possible solutions/strategies to encourage change. 

	Research/Statistical Data 
	Students include 4 or more high-quality examples or pieces of data to support their campaign. 
	Students include at least 3 high-quality examples or pieces of data to support their campaign. 
	Students include at least 2 high-quality examples or pieces of data to support their campaign. 
	Students include fewer than 2 high-quality examples or pieces of data to support their campaign. 

	Campaign/Product 
	Students create an original, accurate and interesting brochure/ poster that adequately addresses the issue. 
	Students create an accurate brochure/ poster that adequately addresses the issue. 
	Students create an accurate brochure/ poster but it does not adequately address the issue. 
	The brochure/ poster is not accurate. 

	Sources - Quality 
	Students include 4 or more high quality sources. 
	Students include 2-3 high quality sources . 
	Students include 2-3 sources but some of are questionable quality. 
	Students include fewer than 2 sources. 

	Sources-Citation 
	Information in all source citations is correct and in the format assigned. 
	Information in all source citations is correct but there are minor errors in formatting. 
	Information in almost all source citations is correct AND there are minor errors in formatting. 
	The information is often incorrect OR there are major errors in formatting. 


	Oral Presentation Rubric : Public Awareness Campaign



Teacher Name:  


Student Name:     ________________________________________ 



	


	CATEGORY 
	4 
	3 
	2 
	1 

	Stays on Topic 
	Stays on topic all (100%) of the time. 
	Stays on topic most (99-90%) of the time. 
	Stays on topic some (89%-75%) of the time. 
	It was hard to tell what the topic was. 

	Comprehension 
	Student is able to accurately answer almost all questions posed by classmates about the topic. 
	Student is able to accurately answer most questions posed by classmates about the topic. 
	Student is able to accurately answer a few questions posed by classmates about the topic. 
	Student is unable to accurately answer questions posed by classmates about the topic. 

	Preparedness 
	Student is completely prepared and has obviously rehearsed. 
	Student seems pretty prepared but might have needed a couple more rehearsals. 
	The student is somewhat prepared, but it is clear that rehearsal was lacking. 
	Student does not seem at all prepared to present. 

	Enthusiasm 
	Facial expressions and body language generate a strong interest and enthusiasm about the topic in others. 
	Facial expressions and body language sometimes generate a strong interest and enthusiasm about the topic in others. 
	Facial expressions and body language are used to try to generate enthusiasm, but seem somewhat faked. 
	Very little use of facial expressions or body language. Did not generate much interest in topic being presented. 

	Vocabulary 
	Uses vocabulary appropriate for the audience. Extends audience vocabulary by defining words that might be new to most of the audience. 
	Uses vocabulary appropriate for the audience. Includes 1-2 words that might be new to most of the audience, but does not define them. 
	Uses vocabulary appropriate for the audience. Does not include any vocabulary that might be new to the audience. 
	Uses several (5 or more) words or phrases that are not understood by the audience. 

	Collaboration with Peers 
	Almost always listens to, shares with, and supports the efforts of others in the group. Tries to keep people working well together. 
	Usually listens to, shares with, and supports the efforts of others in the group. Does not cause "waves" in the group. 
	Often listens to, shares with, and supports the efforts of others in the group but sometimes is not a good team member. 
	Rarely listens to, shares with, and supports the efforts of others in the group. Often is not a good team member. 

	Listens to Other Presentations 
	Listens intently. Does not make distracting noises or movements. 
	Listens intently but has one distracting noise or movement. 
	Sometimes does not appear to be listening but is not distracting. 
	Sometimes does not appear to be listening and has distracting noises or movements. 


Name:








Date:




Written Document Analysis Worksheet
            1.  TYPE OF DOCUMENT (Check one): 

                  ___ Newspaper 

                  ___ Letter 

                  ___ Patent 

                  ___ Memorandum  

       ___ Map

                  ___ Telegram 

                  ___ Press release 

                  ___ Report   

       ___ Advertisement 

                  ___ Congressional record 

                  ___ Census report 

                  ___ Other

            2. UNIQUE PHYSICAL QUALITIES OF THE DOCUMENT (Check one or more):

                  ___ Interesting letterhead

                  ___ Handwritten

                  ___ Typed

                  ___ Seals  

        ___ Notations

                  ___ "RECEIVED" stamp

                  ___ Other

3. DATE(S) OF DOCUMENT: 









4. AUTHOR (OR CREATOR) OF THE DOCUMENT: 






POSITION (TITLE): 










5. FOR WHAT AUDIENCE WAS THE DOCUMENT WRITTEN?

















6. DOCUMENT INFORMATION (There are many possible ways to answer  A-E.) 

A. List three things the author said that you think are important: 











































































B. Why do you think this document was written?













































































C. What evidence in the document helps you know why it was written?  Quote from the document.


















































































D. List two things the document tells you about life in the United States at the time it was written:


















































































E. Write a question to the author that is left unanswered by the document:










































































