TAH Lesson Plan
	Teacher 
	Jeremy Stone, Common Ground High School

	Grade
	9-12

	Title
	Business & Ethics


	Subject Area(s)
	U.S. History: Theme-based Courses

	Overview
	The idea that business and ethics are separate issues is an enduring theme in American history.  Seth Rockman blurred the lines between the North and the South in the years leading up to the Civil War by linking the production economy of the North with the agricultural economy of the South during his TAH lecture in October.  He posed the question: Why wasn’t there a greater sense of abolitionism coming from northern business owners?  Profit-seeking allowed business to continue supplying the southern slave economy even though most northerners felt that slavery was wrong in the abstract.  In my ‘Food & the Environment’ class at Common Ground High School (Charter School, Urban Organic Farm, and Environmental Education Center) we spend considerable time on how corporations and industry have changed the way we eat, and how our food choices shape the environment in which we live.  This lesson augments that discourse by comparing businesses complicit in systems of oppression and building the connection between the ideas of economics and ethics.  


	Essential Understanding
	A. You vote with your fork: consumer choice can drive both oppression and reform
B. Personal responsibility, local action, and national and global policy and production change are all necessary to solve current environmental problems with food.


	Essential Questions
	1. How do our food choices affect the environment? (A)
2. How do we solve current environmental problems with food? (B)


	CT Standards
	Standard 1 – Content Knowledge: Knowledge of concepts and information from history and social studies is necessary to promote understanding of our nation and world.
· Strand 1.1 – Demonstrate an understanding of significant events and themes in American History
· Strand 1.5 – Describe the interaction of humans and the environment
Standard 2 – History/Social Studies Literacy: Competence in literacy, inquiry and research skills is necessary to analyze, evaluate, and present history and social studies information.
· Strand 2.4 – Demonstrate ability to participate in Social Studies discourse through informed discussion, debate, and effective oral presentation
Standard 3 – Application: Civic competence in addressing historical issues and current problems requires the use of information, skills, and empathic awareness.
· Strand 3.3 – Apply appropriate historical, geographical, political, economic, and cultural concepts and methods in proposing and evaluating solutions to contemporary problems


	Objectives
	· (Day 1) Analyze business ethics of northern companies before the Civil War in order to compare them to business ethics today
· (Day 2) Compare the production of slave tools and clothing to the production of genetically modified seed and industrial agronomics in order to determine how profit-seeking affects business ethics
· (Day 3) Determine an appropriate response to businesses who participate in systems of economic oppression in order to determine how to solve current environmental problems with food


	Materials
	Cooperative Learning Group Assignments: Heterogeneous Grouping 
Cooperative Learning Group Assignments: Flexible Grouping, by ability level or self-selecting

Brief mini-lecture notes on Historical Context
Map of Pre-Civil War United States suitable for projection/display
2-4 visuals of cotton cultivation during slave agriculture

Business & Ethics Source Handout (see attached)
Copies of Seth Rockman’s “Negro Cloth” Handout from October TAH Lecture

Seminar Seating Chart & Seminar Guiding Questions (see attached)
Seminar Self-Evaluation Forms (see attached)

Writing Expectations Handout (see attached)
Copies of Interdisciplinary Writing Rubric (see below)


	Day 1


	Details of the Activity 
Opening Question: Previewing (3 minutes to write, 2 to discuss): 
· “What tools and equipment were needed to produce cotton during southern slave agriculture?”

Historical Context: Didactic Instruction (10 minute mini-lecture)
· Project map of pre-Civil War United States
· Remind students of the time period involved
· Review the basics of cotton production during the southern slave agriculture system (preferably with visual support after displaying the map)
· Informally assess student familiarity with the period by participation/response
· Remind students of the importance of collaborative effort in understanding sources 
· Preview the agenda for all three days 
· Preview the writing assessment

Source Investigation: Heterogeneous groups (15 minutes)
· Students interpret the source information and attempt to answer analysis questions
· During this time, the teacher can:
1. Assist pre-identified struggling students, or
2. Quick Formative Assessment: Opening Question Responses: who doesn’t understand ‘slave agriculture’?  Provide one-on-one recall assistance to students in need while the rest of the group proceeds with investigation

Share Results: Whole Class, Equalizing Activity (15 minutes)
· Project or display each source of information, read it out loud, then 
· Discuss group results out loud, calling on random students and those with their hands up
· Ask: What question was the hardest for your group to answer?  Why?  Discuss.

Connection to Prior learning: Students write and answer the following question (10 minutes):
· How have companies created and maintained our industrial agronomic system?

Comparison Analysis: Students write the following question for Homework (2 minutes):
· Compare slave businesses with farm and food businesses of today in order to determine how profit-seeking affects business ethics

Exit Ticket (3 minutes): 
· How involved were northern businesses in southern slavery?  Use information from the text to support your answer.


	
	Homework
Complete All Analysis Questions 
Complete Additional Write-in Questions


	Day 2

	Details of the Activity 
Opening Question (3 minutes to write, 3 to discuss): 
· Can we compare northern businesses before the Civil War with today’s farming and seed companies?

Move desks/tables to seminar formation and seat according to Seating Chart (2 minutes)

Review Seminar Norms and Learning Objective: (2 minutes)
· See attached materials for the norms my class came up with
· Having students develop their own norms is an awesome Opening Question followed by an opening round of Seminar Discussion…How can we have a successful group discussion?

Seminar Discussion: (45 minutes, 15 minutes for each section)

Exit Ticket: Quick Formative Assessment: Seminar Self-Evaluations: (5 minutes)
· Remind students to focus on the questions on the back of the sheet: How well did you meet our learning objectives? And how did the seminar help us to answer our EQs?

Distribute Writing Expectations Handout


	
	Homework
Post thesis on course website, give feedback to peers on website
Begin writing rough draft response


	Day 3


	Details of the Activity 
Opening Question (5 minutes to write, no discussion): 
· What is your introductory paragraph for today’s writing assignment?  

Writing Workshop: Differentiated - 
· Use the Quick Formative Exit Ticket Assessment from Day 2 to break students into different groups.  
· Tier 1: Release students to write and edit independently
· Tier 2&3 (10 minutes): Small group check-in on theses, provide Outline Organizer, fill in Thesis and Mini-Theses for paragraphs on Outline Organizer, release Tier 2 students to indentify supporting text and write independently
· Tier 3 (10 minutes): Continue direct support by identifying quotes and text evidence with the students and assist in filling in the Outline Organizer, release students to add explanation after the quotes independently
· Coach Writing (30 minutes): Quickly scan through Opening Question results to identify Tier 1 students who may need help.  Check in with each Tier 1 student to answer questions or read one paragraph and give immediate feedback, then check in with Tier 2&3 students toward the end of the class and arrange additional one-on-one support after school as needed.  

Exit Ticket (5 minutes): Save work by emailing to personal email accounts, and a draft version to the teacher’s email as a backup.  



	
	Homework
Complete final draft response, email to teacher or post on course website (ideally this homework would happen during a weekend)


	Suggested Assessment/Evaluation
	Source Analysis Questions: Informal

Seminar Assessment: Formal or Informal

Writing Assessment: Writing for Understanding: Formal
· Common Ground High School Interdisciplinary Writing Rubric based on CAPT Interdisciplinary Writing Scoring Guide



	Rubric 
	
	Common Ground Writing Rubric
	Name:                                             Topic:

	

	1
Somewhat
	2
Developing
	3
Clear Attempt
	4
Proficient
	5
Good
	6
Excellent

	Takes a position
	Does not take a position; not aware of audience
	May take a position; little awareness of audience
	Takes a position; unclear development; Some and awareness of audience 
	Takes & develops a position; sufficient persuasiveness and a greater awareness of audience
	Takes a clear persuasive position; clear awareness of audience
	Takes a clear, thoughtful persuasive position; consistently aware of audience

	Evidence
	No evidence from source materials or copied directly from sources
	Under developed evidence; incomplete use of sources
	Limited evidence; incomplete use of sources
	Adequate evidence; nearly sufficient use of sources
	Well developed with evidence; good use of sources
	Completely developed with evidence; excellent use of sources

	Explain
	Responses are inaccurate, unrelated, or emotional
	Under developed; lacks accuracy and unrelated explanation
	Some development; few explained ideas; some info may be inaccurate or unrelated
	Adequately developed; some info may be inaccurate or unrelated
	Well developed; information accurate and related
	Fully developed; information complete and logical and with a clear point of view

	Organize
	No focus or main idea; disorganized and or minimal writing
	Lacks focus and main idea; digressions interfere with meaning
	Somewhat organized with ideas; digressions may interfere with meaning
	Adequate organization with one main idea; digressions rare
	Well organized with one controlling main idea; no digressions
	Complete control and consistent use of main idea

	Clarity & Fluency
	No clear expression; no transitions and no flow of idea
	Unclear expression; lacks transitions and written flow
	Some ideas not clearly expressed; improper use of transition effects written flow 
	Most ideas are clear; transition and fluency evident
	Clear expression; consistent transitions with fluent writing 
	Clear, effective development; effective use of transitions and fluent writing

	Grammar, Sentence Structure
	No control of grammar or sentence structure
	Many grammatical errors that interfere with meaning;  sentence structure may be simple 
	Some grammatical errors that interfere with meaning; limited variety in sentence structure
	Few grammatical errors; use of standard English with varied sentence structure
	Minimal grammatical errors; consistent use of English with varied sentence structure
	No grammatical errors. Sufficient use of standard English, appropriate complex sentences.

	Ways to Improve –




	Possible Extensions/Resources
	Collins Company (Collinsville, CT) Primary Source Analysis: How did this company justify sending machetes to John Brown?

Film: The World According to Monsanto, to be compared with the Monsanto website



 


